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that has been built up through the consistent mapping of the same input to
the same pattern of activation over many trials' (McLaughlin, 1987: 134).
Automatization occurs through practice. A response which is







operative principle, perhaps directly (or indirectly) signalling to the inter­
locutor
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2. Communicatively oriented feedback on structural acc1cely
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way to encode the information. The failure to use the simple present may not
impede the efficient completion of the task, even though the tense may be a
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Rather, the goal of the program seems to be the elucidation of the concept
of 'variable competence', relating it to notions like style or register-shifting,
and there has been great interest in accuracy of use and the way it can varyof





the particular stage of learner development. We put the question this way:
Assuming that a speaker is at a certain stage of grammatical development,
is a particular
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involvement 'essentialness'. The term is intended to suggest not only thatthe not the in,.

t h a t the i n e isth037j
-0.057 Tc12.341 0 Tdce'0 Td
(is)Tj
0.0471 Tc 1247od
itselfemLOGY
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This point is clearly evident in the psycholinguistic research literature.
The mechanisms of language production are much more difficult to study in
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task, structural accuracy on the part of the learner can muchm0.6.8 351.6195  w 
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13. NS: No
14. NNS: No
15. NS: UmmOfthepen-ummm--Noum

There's a big ruler
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pIe, when hearing the Japanese equivalent of 'Put the big red lego on top of
the small blue lego', she instead put the small blue lego on top of the big red
lego. Both the speaker and
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Summary

There is presently
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The teacher and the psychoiinguist

Throughout this chapter we have argued that grammatical.301 6216. cm75.606 0 asksacherThe
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identification formed the basis for the set of structure-based communication
tasks focusing on locative sentence structure mentioned earlier.

The degree of exactitude in identifying a processing problem differs
substantially for the pedagogical task designer and the psycholinguist. In
identifying a processing problem we would claim that therethYwouldanTj
0.0252 Tc 1.904 
(problem)problee
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Concerning the ordering of structurally based tasks, we feel that it is
premature to make firm suggestions. Ideally, however, structures should be
taught in the order that they are 'learnable' (e.g. Pienemann, 1989) and
tasks should be o.rdered by their degree of 'difficulty' (Crookes, 1986: 24-31;  4
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raising activities (e.g. Rutherford, 1987). Rather, our proposal is meant
as one way to facilitate a limited, though clearly vital area of S'LA, that of
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6. This observation dovetails nicely with the proposal (made by Jack Richards on
independent
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-- 1989, Feedback for
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